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A cooperative d’ecriture as a collective dynamic for research.
When cooperative pedagogy is tried as a support for the
emergence of exchange, elaboration and writing

Plerre Johan Laffitte, University of Paris 8, France

Cooperative pedagogy was born in the field of “Education nouvelle” That way of conceiving la-
bour breaks its hierarchical organisation, and makes it into a praxis, where practitioners share
powers and responsibilities, become subjects of collective and personal mastery of value and
process of production. Is such a pedagogy still possible in a university frame? Can we, as re-
searchers and teachers, subvert our overhanging position? Can we make university a true peda-
gogical praxis? Today, how to remain grounded on principles that once inspired the rise of a De-
partment of Education within a university stemming from May 68, called “Vincennes’, later re-

named “Saint-Denis”?

To transmit knowledge implies not only to convey our research: it implies to commit it and share

its production and analyse with the other subjects of the university praxis, /.e. the students.

We would like to present our fragile, precarious attempt to create a “Coopeérative d’ecriture” It is
an open, self-organized group of PhD, MA researchers and others (no academic status prevails),
created during containment, and furthered since, in order to sustain our desire and will to pro-
duce exchange, self-practical analyse, knowledge and writings. Our production aims to allow sin-
gular creations (seminars, papers, essays, practices, clinical analyse...). Which experimental
structures have we tried and made up? How such a spontaneous structure remainsin a constant
emerging process of “dis-institutionalization/re-institutionalization™? What are their effects, on
the level of subjectivity and practical production? Could this group fertilize other teachings or
interventions in our curriculum, both in Licence and Master, and beyond, in the social, cultural,
psychiatric field?
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Productive Uncertainty revisited

Steffi Hobub, Leuphana University Luneburg, Germany

In HE, | see my task as encouraging students in their independent learning and helping them to
train reflective and critical skills. In this way, | am concerned to take account of both metaphors
of learning, both what Sfard calls the "acquisition metaphor” and the "participation metaphor’,
each of which individually would fall short as a sole understanding of student learning. Most of-
ten, the participatory understanding of learning must be emphasized and practiced in order to
achieve a balance. For this purpose, | have developed the idea of "Productive Uncertainty” in

teaching.

But since the last years, student concerns about mental health and resilience have been on the
rise - for good reasons in times of war, climate crisis, pandemics, and other disruptions. Students
don't want uncertainty, they ask for safe spaces and support. Against this background, the ques-
tion arises whether the concept of productive uncertainty in teaching is still acute. The presen-
tation argues that it is through teaching methods based on the concept of productive uncer-
tainty that students can be particularly strengthened to cultivate open, reflective, and critical

ways of conversation.

In a first step | will explain theoretical backgrounds of the concept (Plato, Derrida, do Mar Castro
Varela and others). In a second step, examples from concrete teaching situations will be pre-
sented how the idea of productive uncertainty can be used. In a third step, a critical assessment
of the potentials and limitations will be discussed with the participants on the basis of guiding
questions and suggested criteria.
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Education is no longer a two-way process today

Humanities education in the age of the internet and artificial intelligence

Irina Genova, New Bulgarian University, Bulgaria

For centuries the transfer of knowledge has been thought of as a two-way process between the
trainer and the trainee, between the mentor and the mentee. The milieu in which these practices
take place has always mattered - assuming these two roles for a certain time and coming into

interaction have been key features of education.

The development of the internet in the recent decades has turned into a prerequisite for the dig-
ital humanities project, for the growth of digital libraries, periodicals, open access databases as
well as other resources on the internet. English has established itself as the leading language.
Online learning has become an alternative of face-to-face learning at universities and rapidly de-
veloped during the Covid-19 pandemic. Last but not least comes the free launch of ChatGPT - a
chatbot with a generative pre-programmed transformer - as “the robin” indicating the upcoming

total change, in our case - in the field of humanities education, arts included.

In this situation the transfer of knowledge is no longer a two-way process. How can we achieve
beneficial effects from the third party, from the “it” between the trainee and the trainer (the ver-
ifiable and non-verifiable sources on the internet, the abilities and limitations of the Artificial In-
telligence) without ignoring it and without becoming dependent on it? Can this “it” participates
in the ethical aspects of university communication? These are the general issues addressed by
this contribution. Specifically, it addresses the area of knowledge about artistic works and prac-

tices.
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Importing one’s own trajectory into one’s teaching habits in order
to face students’ difficulties and the challenges of the knowledge
economy

Nada Chaar, University of Paris 8, France

Not only does becoming a university teacher after 15 years spent in upper secondary education
imply changing one’s teaching methods but it also suggests that an individual non-linear profes-
sional trajectory can afford leverage for further action. Relying on my own experience as a former
secondary teacher who now has been teaching for 7 years in the Saint-Denis University, in a low-
income working-class suburb of Paris, | propose here a refiexive exploration of my teaching path.
In the current context of the democratization of higher education in France since the 1990s, the
diversification of the ways to access academic knowledge and the recent dramatic development
of IA, my efforts to adapt my teaching methods and contents tell more than one story. First, they
raise the sociological question of how individuals’ ways of adapting to change reflect their own
trajectories. Second, they allow a close insight into how teaching methods in university can meet
students’ needs. Third, they permit a reflection on how university teaching can adapt to the chal-
lenges of the new knowledge economy. The aim of this reflexive exploration is not to produce
positive facts out of my own single case but to analyze how a sociopedagogical refiexive ap-

proach of teaching habits can set the base for pedagogical renovation in university in France.
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Assuring effective learning outcomes through basic
digital literacy skills for future teachers

George Tsonev, New Bulgarian University, Bulgaria

The proposal explores the scope of the basic digital literacies needed by the teachersin training
in order to assure relevant learning outcomes in the context of the fast-evolving digital realities
and the potentially deepening generational gap in media consumption while reassuring continu-
ity of educational tradition. For that purpose, a case of quick adapting curriculum of a mandatory
for teaching certification course on ICT and digital work in education is showcased in the scope
of four years (2019-2023) - upgrading basic software solutions awareness with technological
widespread of touchscreen capable devices, social media, the new emerging audio (podcasts)

and (short)video formats to the current unrest with Al.
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How to welcome singularities pedagogically? Sine qua non condi-
tions for an academic training in cooperative pedagogy

The case of Aprene, Occitan superior centre for teachers training

Del Aram Bigabaad, University of Paris 8, France

When transmitting pedagogies based on cooperation and subjectivation (such as Freinet Peda-
gogy, Institutional Pedagogy...), how can one remain faithful to such pedagogies’ ethics? How to
train not only to, but by, cooperative and subjective pedagogies? Our goal is to introduce to such

cooperative sets of teachers training or research at a university level.

One among these is Aprene (www.aprene.org), superior training centre for Calandretas (Occitan
bilingual immersive schools), based on a 3-year curriculum where cooperation and subjective
commitment rule the collective organisation of teaching, analytic and practical sets. This pro-
gram has been based, for at least the last 25 years, on a combination between multilingual im-
mersive education, cooperative pedagogies and, more lately, a mixt combination of distant, pre-
sential and interactive portfolio. This pedagogy, that structures the entire space and time of the
curriculum, is inspired by training and elaboration groups of teachers belonging to pedagogical
movements, and their production of school-monographies. Such an experience opens possibili-
ties for a true “learning by doing and analysing” teacher’s training, including also psychological

care (in a Freudian inspiration) both for persons and groups.

Such a praxis faces a key question for popular education: how to welcome singularities, both psy-
chical, existential, cultural, and linguistic ones, not only in education, but in the connected fields

of social, cultural, and therapeutical work?

Besides, being part of such an experience (in Aprene or in other groups), how can we translate
such a pedagogy into our teaching human and educational sciences in our own academic prac-
tice at Paris 87
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Shaping the future of visual arts education.
New teaching interdisciplinary methods

Kalina Hristova, New Bulgarian University, Bulgaria

In the present day, there is a growing need to modernize both the humanitarian and artistic fields
to ensure that the education provided is relevant to the demands of the modern world and job

market.

The future of art education is anincreasingly important topic in the changing landscape of higher
education. With new technologies and social trends reshaping the way we live, work, and create,
the role of universities in preparing the next generation of artists and creatives has become crit-
ical. This abstract will explore the future of art education and the role of universities in shaping

this future.

One of the roles of art education is promoting social justice and inclusivity. As the world becomes
more diverse, the need for art education that reflects this diversity and promotes social justice
has become critical. The role of universities in providing inclusive environments that foster crea-

tivity and cultural exchange is crucial in promoting a more just and equitable society.

The future of art education and the role of universities are intertwined. Universities have a critical
role to play in preparing the next generation of artists and creatives for the challenges and op-
portunities of the future. This requires interdisciplinary and collaborative approaches to art edu-
cation, digital literacy, a commitment to social justice and inclusivity, and a focus on entrepre-
neurship and career readiness. By embracing these challenges, universities can ensure that art

education remains relevant and vibrant in the years to come.

Thursaay 09:00-11:00

Novel tools, context, and methods: Implications, possibilities, and challenges?

ERUA ~ Co-funded by the

European Reform - Erasmus+ Programme
University Alliance - ofthe European Union




Video practice as knowledge empowerment

Laurent Chomel, University of Paris 8, France

As readers forsake books for screens, video gains more attention and knowledge is gradually be-
ing “videotized,"” the pedagogical use of video in universities allows for the comprehension of

complex topics by students through active and rewarding learning.

Through self-training in their personal practices, the use of video tools is now very common and
students naturally approach technical phases such as filming, editing, and mixing. Guided by the
goal of showcasing their work to an audience while preparing it at their own pace in a small group,
this work offers more rewarding latitude than a presentation in front of a class. While the latter
favors more extroverted personalities, video broadens the spectrum and allows for better-con-

trolled communication.

As part of a course on creation and development at the undergraduate level in “Information and
Communication’, we have experimented with self-portrait filming, journalistic chronicles, and
scientific presentations. The productions were extremely varied in their form and tone, and the
class audience particularly appreciated the results, with the directors remembering the content
more durably.

The field of Information and Communication Sciences seems particularly suited tothe exercise,
but its generalization could allow for the appropriation of transmitted knowledge in order to bet-
ter convey it in return. This rich back-and-forth reinforces learning by positioning the student as
a producer of knowledge. The teacher serves as a guide, providing advice and animating

knowledge in order to structure the work and exchange sessions.
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Interactive learning tools in classes on “Philosophy” and
"Cultural Studies”

Olena Romanova, University of Paris 8, France

A conceptual approach in teaching helps to reveal the human potential of a growing personality.
A number of tasks are offered that promote logical development, critical thinking, independence

and develop creative and research skills in students.

The technology of collective mutual learning as a form of interactive learning encourages to find
understanding in the process of dialogue, mobilizes the thinking process and activates commu-
nicative qualities. The game "Cross report” (2 people report to each other and each takes 3 in-
sights from what they heard) teaches to see not only yourself, but also others with their unique

outlook on life and different approaches to the problem.

In "Philosophy"” classes (section "Reading the original sources”), students not only analyze the

works of philosophers, but also combine these sayings with own world.

Scientific and creative thinking is developed: brainstorms, philosophical-cultural role-playing
games, where all students are involved and each of them has a role. “Philosophical arena’, where
is important to identify the philosopher who asks the question, the philosopher advocate who
defends the speaker, and the philosopher accuser who contradicts what others say. In this dia-

lectical way, knowledge is assimilated, and truthis born.

Modeling the cultural process. For example, holding around table “Fire in Kyiv Cathedral” The task
IS set within the limits of the laboratory of philosophical research — to create the first magazine
“My Heart in the Heart of the Universe”.

The use of various methods and techniques contributes to the integration of the acquired

knowledge, which is necessary for the application of the research search.
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Inclusion as a language element or as a reality

Dominique Archambault, University of Paris 8, France

The term "Inclusion” is very fancy nowadays, but it may be useful to be explicit. For UNESCO [1],
Inclusive education means that every learner matters equally. They describe extensively the kind
of barriers that may exclude millions of people worldwide from education: sex, gender orienta-

tion, ethnic or social origin, language, religion, nationality, economic condition or ability.

In the specific case of disability inclusion is often associated to accessibility. Nevertheless, policy
makers often seem to believe that if something is accessible, specific means are not anymore
useful. This is absolutely wrong and, in many cases, the specific support remains needed to
achieve realinclusion. Inclusive education is a pathway and may cover different solutions accord-
ing to local reality at time. Another trap is wrong solutions that are supposed to remove barriers
for one group while they build new ones to another group. It seems obvious that something can-
not be called inclusive if it excludes one group. We'll see current situations that illustrate these

topics, showing that obvious is not always so obvious.

[1] https://www.unesco.org/en/inclusion-education
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Discrimination-sensitive teaching - Challenges and opportunities

Maline Kotetzki, Christian-Albrechts-Universitat zu Kiel, Germany

Universities are becoming more diverse, which can be seen not least in the composition of the
student body. Therefore, people with different backgrounds meet in the seminar rooms, which
are fed by the categories of gender, class, religion, and disability, among others. Discrimination-
sensitive teaching, especially with an intersectional approach, has these needs in mind and ad-
dresses them. The planned contribution aims to shed light on how this concept can be imple-

mented in practice.

The concept of discrimination-sensitive teaching is based on four pillars: 1. openness with regard
to the content taught, 2. sustained engagement with discrimination even after the end of the
seminar, 3. small-scale anchoring in the curriculum and 4. review of the material provided. In ad-
dition, there is a strong exchange with the student body, which requires a special form of willing-

ness to communicate on both sides.

It draws on practical teaching experience, based among other things on the interdisciplinary
seminar “Proto-Racism in the Pre-Modern World’; which took an anti-racist approach. Examples
are used to illustrate the challenges, but also the opportunities, that a discrimination-sensitive
attitude on the part of teachers creates. In a second step, it will be examined to what extent syn-
ergy effects can arise for one's own research, which can be made productive beyond the format

of seminars.
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Decolonizing knowledges as an improvised teaching skill

Nacira Guéenit, University of Paris 8, France

In France’s academia, it is well known that teaching is not as valued as research, whether regard-
ing promotions, evaluations, or positions’ search. This speaks to the fact that one may access a
faculty position with little pedagogical training, having to build, sometimes from scratch, by re-
sorting to an ability to improvise, skills and goals that are not taken into account in the long-term
career assessment. In addition to that, the students’ evaluation of the faculty members is in the

law but not yet implemented by all French universities.

At another level, the notion of “best practices’, become a buzz word as well as a double bind for
educators, may raise skepticism. Indeed, some teachers often notice that practices that suit
them, invented on the spot, to address questions or discomfort or denial raised by eyebrows or
dissonant voices, may not be adapted to other settings or topics, or even more so, other col-

leagues.

In this proposal, relying on the experience of raising awareness on questions of gender, race,
whiteness, heteropatriarchy and coloniality, | wish to attend to matters of distancing oneself as
a teacher from what is the French official stance, that of colorblindness and universalism as en-
trenched in the dominant curricula of Social Sciences. A case study as well as a moment to reflect
on what can still be invented so that universities are not just metaphorically decolonizing, France

may be the pretext for a wider conversation on topics that are a general concern.
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